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oo e FOREWORD - C T e

New York State is commmed both to |espoudmg toithe educational necds
ot all students and-to increaging the oyerall ethcnency and effectiveness of
& the State’s system of education. As’ po-.tsu.onddry education has become-

chdmctenzed by nearly universal access and as costs have risen, the needs )
for mcrcdsed options ‘énd strictural flexibility have become more piessing.’.’
S This is true not only in postsecondary education itself but alsovin the -

."‘

‘relatively neglected but*crltlcal area of qucondary/pomecenddry school
'drtlculatlon R : v
This" topic. covers a wnde variety of situations ‘from the high school
graduate 'who requires additional ()LCllpdthlmf training in noncollegldte
Qnsmunons to the seu)nddry school student who is headed for a long period
*0f collegiate and graduate-school tmmmf, It also is. Loncumd with the
quahty and enzichm nent of the individual’s education — not just the dLC\‘.’:leP
ation of obtaining credentials, An issue: of thiy breadth obviously touches -
upon a number of\other educational issues. that are worthy of separate
treatment. It would be useful, fob- example, tq read Regents Position Papers
.on. contmumg education and odcupational education as well as my recent
" paper on optional lcarnmg environments in connectlon wnh thls dnscumon
of hmculanon practices. iy
I'join with the Regents in urgmg that all the institutions- dnd\groups
““concerned with the transition from high school to postsecondary educatfon.
gwc (-dl'CfUl consideration to'the matters dlchssed in this Position Paper dnd
to the recommendatnons it contdms §

o 0t Preudent o, the Umvemty and
PR . Commlssloner of Education

v

August 1974 T .
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LR INTRODUCTION" THE PROBLEM 6F DISCON’I‘INQITY. :
- High schools, and collc.ges have. develuped as relatively self- contamed
« - .systems, A" division into lower and hl;,her education has come to seem
- pérfectly. natural. Countless practices are based upon apd reinforce. this &
- division. Dltfc.rent credentials and training are expected of teachers in the
o - two sectors; separaté professional erganizations exist for each group; fund-
ing patterns and formulds differ; and completion ofthe [2th grade curr iculum
is generally prefeqitisite for entry “into, postsecondary institutions. High
., — schools and colleges are olten_,c_har‘mcre,zed by mdjor dltferences in style
angd ethos. o .

“The two systems do mte}act The secondary schools prepare students for
postsecondury education. The colleges and universities in. turn prepare
virtually all the professional personnel in elementary and secondary schools;

-some of the faculty of colleges prepare educational materials used .in the
schools the universities and colleges éngage in rescarch on the best practices e
in elementary -secondary education; and high school guidance counselors -
and: college admisston personngl constitute a formal professional linkage

\ . between the two-sectors of education. Yet, efforts at effective articulation
for the student Have béen too offen inadequate, and both individaal students
and the society itself have borne heavy societal and economw costs for
inddequate coordination between school and college. / .

The long-standing' need for a more. effective continuum of learning ard
rore educational options for students has been made more important by the
emergence-of *‘universal access" postsecondary education and the de-

\'vﬁop/ment of a **learning society.!"” About 65 percent of New York’s high
school graduates now go oh directly to some form of postsecondary educao
tion: ‘Within the traditional collegjate structure the demands of an emerging .
learning society have resulted in new adult constituencies and the develop- .
“mertt of new. complexities in the articulation of diverse priot ‘educational
experiences with institutional curricula. Moréover, the problem is no longer
-the traditional one of the meshing of the high s(.hool and collegiate systems.
In addition.to the 215 colleges and universities in New York State there ate
299 private occupational schopls and 46 private business schools licensed by
the State. Home study institutions are also burgeoning. The 34 lu,ensed
corrgspondence schools in the State reported enrollments of over 225, e)
Cleatly, the groblem of articulation bétween types of instituitions andevel
of institutions has vastly increased in scale and complexity.
Thus, at the sume time new and improved patterns of Lel(aumslnp between
high schools and colleges are necessary, there arecven broader social
I whangwleadmg us into a society whnch is con ))rcl(mvely committed to

.‘ . . [5/ %a
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hmnm lcdrmng, lhls is an-erain which learmm, will bc ator nedrthc center
of activity for a substantial portion of most individuals' lives and will hdve _
direct influence on many funetions of “society. This state of society requiresa .

rethinking of all foriner reldtxonshlps and a recognition that each secondary,

" collegiate, and noncollegiate postsecondary, educatmndl institation be cop-_
sidered‘parot a single organism, It may be useful for each component of this

body - to conccntmte upen certain servicgs for which it> had ‘unique
capabilities, but't many of the issués and humdn needs do not lend themselves

to' segmentitl ireatment and will requir¢ imaginative and energetic coopera- - '
tive efforts. The following section outlines some of these i issues and needs. - -

£

1 FORLES FOR CHANGE

3

‘A wide range of condltlons indicates the need for new ways of thmkmg _

about, organizing, and Lonductm;, the educational enterprise so as to re-
spond more effectively to learners at the interface of secondary and po:,t-
' suondary education. . »

I. Many young pcopk dre physically, sou.nlly, and intellecthally more
~ advanced today than their parems were at the same age.- Professor Kenneth
Kenniston at. Yale reports that:” S b

“*Since the turn of the century, the average amount of educdnon recewed' '

by each,student group has increased by approximately one year per
decade. Also, the average age for the onset of puberty has decreased by
approxnmately otie-fifth of a year per decade, Fuially, the average student
of ‘a given age.tpday.appears to score appreximately one standard devia-
tion"ibove the, average student of the same age a generation igo on most

standardized measures . of intellectual performance. A student in the -
middle of his cldss today would-probably have stood in approximately the

top 15 percent a generation ago... Translated into individual terms, this

‘means that the average 16-year old of today, compared with the 16-year

» old of 1920, would probably have reaqﬁ”éd puberty one year earlier, have
received...more education, and be performing intellectually at the same
level as a 17- or 18 -year- -old i in 1920. L

RLL()E“I"OH of this earlier nmturmg_. has becn acknowlcd;,ed in some -

ways, such as by liberalization of parietal rules in postseconddry education,

expanded studeht participation in governipg. bourds of institutions and -
-schovl systems and, more broadly, by reduction of the voting age to 18.°
However, the educational system has not. fully adjusted .to these changes. -

Clearly, curriculum moditications are necessary in some schools and col-

leges to respond to this more rapid maturing. ‘In addition, the tendeﬁ"gy to _

defer .ndult responsibilities, rights, and prero;,atlv;s several vears lon;_.e‘ by

! Kumlswn Kenneth, * Wh.xt silu;,g.mghthc §tudcnt«.  Educational Record, Spring 1970,
‘p. 118. All young people are 1 not equally advanced. h()wevu. as indicated by the reported
decline in the Educatwn.nl 1csum. Services: Schofastic Aptitude Icst Scores.

-
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-extending formal eGucation it the same ume people are maturmg atan edrller .
age calls for responses that include more varied dnd, flexibie_ lcarning *
structures; including more student options fo **stop-out’" of "formal educa-
“tion and to change educational directions.

2. Somé stud)es suggest that the divisiori of secondary and postsecondary ;
‘education at the student age of 17 or 18 n’tay not meet the emotional as well'as .
the academic needs of some students as well as may other structures. There:
appear to be similarities among young people 16 through 19 that set them
-apart from most individuals who are either two years younger or two years or |
inore older. Mauny members of this grouping,. wifich is sometimes descnbed ‘
as late adolescence’, -are mature in their mental processes but have not yet
achieved a well- ovga‘mzed ego or distinct life plans They have mastered ~
what js termed the last step of childhood and arg able to, think about their -
thoughts, to constryct ideals, and to reason realistically about the future. The

" late -adolescent period is - critical time to develop a sense of persendl -
. identity, of achievement, and of self-esteem. There is a need for tentative but-
real engagements in the adult'world. It is a time:for persons to test them-

~ “selves and their society in search of meaningful lives and-careérs.
Educational institutions at all levels need to consider the implications of
these views for their programs and educational style. Such findings clearly
‘suggest more opportunities for stop-outs in the formal educational processto
engage i wotrk or other activifies.. These considerations may also suggest
that.we need more varied educdtional groupings, including what are called

~ Middle or Intermediate Colleges thdt will focus on the 11th through 14t

~ 7 gryde ievels. 1 I \

,

R 3

-

3. Overlapping curricula in éolleges and high schod|s often waste time
and fail tochallenge many young people. Numerous auth{rs have noted that
in many instances it is difficult, if not impossiblg, to distlgguish-the objec-
tives und methods of instruction used in secondary schools from those used
in colleges. More serious is the unnecessary overlapping of course content at
various levels of education. This situation is not new; but persistent. Accord-,
ing to'a 1971 study by B. Everard Blanchard, liberal arts colleges were
. repdating about 40 percent of the content of high school courses in the bOCldl

sciefices, 35 percent in English, 24 percent in science and 2l pefcent in .
mathematics.? - :

- While some repetition may be desirable, these percentages raise serious-
questions, particularly in the social sciences and humanities, Who decides
what should be repeated and for what purpose? Are institjtions and instruc-
tors evenaware of this duplication? These data suggest the need for intensive
investigation of the curriculum overlap in the educatnondl institutions of.

At e,

2 B, Everard Blanchard, *‘Curriculum Articulation Between the College of LibLmMrts and . .
thg&cconddry School"* (unpublished, DePaul Umvcrsuy.&chool of Education), Sprmg 1971, !

v,

) S




- and reddm{,%

New York State. Postsccondary institutions clearly should:have eneugh

. ﬂexlblhty in Lurmulums and enough student optnons to eliminate unneces-
~sary duphcatlon and tu respond morc ettcctlvel yto mdnv:dtml learning 1y needs

i}
o

4, Many high schools have fostered in. students more macn\,ndg.nce.
self-direction, and intellectual mdtunty thdn tormuly For examplc. many
- students complete all or almoit “all .of the hl;,h school gradiation requ”rre-
mentp by the end of the junior year. Some of these students can **coast’’

- during the senior year, particularly ¢ atter college acceptances are received, or .

" they may take ddVdnC\.d placement coufses in a variety. of subjects The -

range of regular and advanced ptacement high school-courses now includes

‘sdbjects Whlch Wwere once considered the domain of college: calculus,

psychology, souology, geonomics and statistics. There have also bee -

'eftortq in,many schools to promote career. education 'more effeLtlvely by -

-drawing upon community resources and in.some cases by involving 3 students
in field experience ‘in _]Ob situations -or dctual gainfui employment,
“ All these changes-in the hmh school affect postsecondary institutions.
~They -suggept the need for increasing flexibility in college admissicns,
' ’substdutm) crediting of college -level work taken in high SLhOOl and more
curricular. .options, for. students*at the college level.
5. A new approach to education which measures results by student
pt.rtommnce , No matter where or how the student learned, requires a differ-
“ent view of the function and’ relationship of educational sectors. This
approach can be. partlculdrly useful to'the academically talented and indeed
to all students with specific knowledge i in an area that can adequately be
" demonstrated by standardized testing or other evaluative means. This ap-

;o

proach can broaderi the base of learning fiom the classroom to the home or -

factory and can result in the crediting of appropriate noncollegiite educa-
tionapexperierice and achievements. It can also reduce many of the unpro-
ductive debates over the level.at which certain skills or ktowledge should be
‘classified. Forexample, whether basic foreign language work is high school
or collegiate level should no longer be a major issue. The real questions are
these: Is it necessary for the person’s educational program, dnd can he
demonstrate competency? The Regents are already supportmg this approach
by their External Deggee Program and competency: :based educational pro-
grams are still in their developmental phase dnd naed to be both em.ourd;,ed
and closely monitored.

6. Secondary schools and postsecondary mstntutnons both share the major -

pedagogical ‘problems of teaching ‘basic skills to students. Secondary).

schools have always faced this difficulty, but with the advent of liberalized

or open admissions and universil acgess, public and private colleges are-no)

* longer partially shielded from this problem by restrictive ddmlsslons‘
policies. The best minds dnd creative energies of both levels of education are

T
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K T‘J_‘\needec’i to meet successfully the challenge of insuring that all students hdve a
-+ Jnastery of such basic skills as reading, writing, and mathematics.- The
common - responsibility for remediation-calls for intgnsive coordmatton. _
mcludmg sharing of resources, faculty, and methods. =~
7.'The wxdespread *concern about.imadequate teacher tmmmg and about
the qualxty of teaching applies' to colleges just as much as it does to.
elementary -and secondary schools, The demand for competence-based
. certification for elementary and sécondary education involving schools,
“colleges, and the communlty s ‘a major response to this concern. At the
college level, concern dbou@e appropriateness of traditional training for .’
college teaching has been expressed by the development of doctor of %rts
progtams, by faculty development programs and by rising concern for
~evaluation-of teaching effectiveness. There is also increasing interest, in
more effective teaching materials and in more effective use of instructional
technology at both the secondary.and postsecondary levels, These develop-  *\
ments su ggest the need for much expandedtraining of both secondary school
and college teachers in response to the. learning ngeds of studénts and for -
" 'much increased contact and interchange- between upper secondary sghool -
arid college-teachers. '
L "8/ Society has generated demands for educatlonal services that ov lap of
fall between the traditiorfal concerns of the secondary and collegiate séctors,
‘notably demands for occupational education. This form of education on{e '
. was astepchild of our traditional education system. It lacked the prestige of 1
- geademic prugrams Demands: for occupational programs change with the
needs of business and industry, and the age groyps servedl range from high
schoo] students preparing for the job market to adults who need *‘retool-
_ ing."" Responsibility for occupational education is dispe sed among a var-
- ety of institytions, including high schools, Boards of Cpoperative Educa-
R “tional Services, proprietary schools, industry, community colleges and
other special postseconddry institutions with the result that there is often
inadequate coordmdtlon for efficient student progression. There is a clear
~  need for better student guzddnce and for articulation of all sectors to provide .
* the necessary services and opportunities in this increasingly important field. *'
9. Adult edication is another educational category that.oveslaps tradi-
tional sectors and has be¢n neglected by many institutions. Recent research ’
indicates, for example that almost every adult undettakes a major learning
_ project -each year and some individuals engage in fifteey or more such
Y projects per year. It is not uncommon for adults to spend 700 hours a year in -
such activity.? Both secondary and postsecondary indtitutions shéuld give
‘increased attention to respondmg to the leammg needs of ddults This wﬂl

.
Sadront

3 Tough, Allen, The Adull 5 Leurmmg Pro;‘em A Fresh Approach to Theory and Pramce in
. Aduli Learning (Ontario: Ontario Insmutcffor Studies in Education), 1971 ,
( B
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qulve complex problems ot responding to the prior educational ‘and life
experiences of adults who wishto continue their dCddumlC and occupatlonal
education, usually on a part- -time basis. .~ .

10. Finally, but impoitantly, the increasing cost of* educatmn both o~
 students and their parents and to taxpayers edfnpels | nnprovenu,nt of artlcula-
tion practices. ‘The schools ‘and the collppes have traditionally ardwn on
somewhat difterent sources.of f Support. While’ hl},h schiools have drawn upon
"theslocal tax base andthe State’s local assistanee budg,et college resources
are tuition, gifts, and funds from the State purpases budget. However, as
' remtance to mcreasmg, ‘the percentat,e of the State budget comipitted, to
 edication girows, there is an increased tendency to view education as a single -
- budgetary pdckdge and press for a more rational coordination of dlverse;
clements. et e, ,

Ope critical element the financing of both sectors is the number of
students enrolled, since State aid is generally based on enrollment and'
attendance. With the' leveling off of the numbgr of students entering hlgh
school and collegiate pro&.rams and the actual decline of enroiiments in some .
institutions, the possibility for intense competition among the sectors for
students grows. Without careful planning the quest for students could be :
destructive for both institutions and students.’

This review thus suggests that the sharp compartm *ntdllzatlons between .
school, college, non-collegjate postsecondary, acadenic, pccupational, and
technical areas should be modified. Indeed, as the discussion has indicated,

* changes in attitudes and practices are taking, place that\promise t@alte\‘ de
'1mprme articulation among these sectors. A variety . f changes presuges
increased flexibility and new pdtterns that may incredse optlons for the
learner and may, in some mstdnUs reduce his'time and dost commitments.
Forexample, time-shortened digrce programs have been ¢reated, collegiate
work is being offered in high schools, early admission to cglleges is expand-
ing, proprxetary schools offex/ degrees, competency- -based approaehes to
certification are developing, nomlassroom routes to degr es are posslble,
and noncollegiate learning expenences are recognized. (See, <\ppend|x A for
Aspccmc examples.) Those are an encouraging bcgmnl\t:z,. but further re-
sponsé and adjustment by all levels\and sectors of education jare necessary.
The fo\ll(‘wmg sections of this paper outline the educgtxondl goals which
“effective articulation should’ further, and then set forth a series of recom-

mendations for the improvement of articulation practices.
.o ’ . .

- a
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.. <HLREGENTS GOALS - , . - - = e
Yy . o .. L . e . . - N , N .
e - The followjng Regents goals can be furthered by improved poticies and ,
. practiceg irrdhe articulation of. sccondary/postseconda’i‘y education. T T
. .. The edycationat system should meet the individual needs, talents, and " * |

aspirations of all learners. Not all sectors of the-educational system,
can appropriately respond to pll needs, but a well-coordjnated system

|
v Lol facilitate the matching of the individual with the most appropriate * I
résources. . : - L
I 2. The educational system must be coimprehensive. It-must coptribute
e not unly to intellectual, ethical, and hesthetic development but also to*
the occupational/vecationabskills and needs of leamers of gll ages and
backgrounds. These services must also be provided in time modules
“and in a manper that will maximize their availability. . ' AN
3. "The educatiogpal system should be efficient and etfective in both fiscal
: -and humtn terms. Unnecebsary duplication, obstacles, and discon-
AR ‘timfities wastesdarce financial resources and the even more preciou -
' ‘ _energies and talents of the citizenry. oo L N
4. ‘Levels of quality and excellence in ail aspects of educfition need to be AN
" maintaineéd and\strengthened. The press of quality applies to all fields ’
L. from’ suto methanics to mcdicine\ and excellence should be judged
' from both the standpoint of the rcaliziu’iop. of the individual’s-talent
and by standardized compatisons With others. . . B
IV. REGENTS RECOMMENDATIONS : ' . / '
Y v The following recommendations for impioved articulation practices are/ '
: " organized into.the categories of. Guidance and. Career. Information; Cury
. riculum Organization and Content; Admisson and Transter Policies; Com- .
b " petency and Achievement Testing; Sharing Faculty and Resources; and
"~ Qccupational and Adult Education. These categories are a recognition of the
. fact that most articuflation issues cannot be addressed to any one segmenttof |
.. the educational spectrum but need the cooperative response of secondary e
’ schools, C()llcgcsﬁmi\/ersit.ics, and noncollegiate postsecondary educational ‘

" agencies. , : .
© . Thetopical recommendations are followed by more specific suggestions’
to take the ifitiative at the locat, regional and statewide level. '
A. Guidance and Career Information g

All éducatiorial institutions should mpke a major effort to providq -
students with comprchensive and detailed information about the. - €
range of educational opportunities, careers, and requirements.
|. Carcer guidance should begin at the elementary level, not in
: terms of seeking specific decisions, but expanding the range of
+ possibilities and imroducing the dignity and variety of the world \
: . % of work. ‘ : o . . L -
) Secondary school guidance should bé more detailed and com- \
.- prehensive, Information about the whole range of posgsecondaty |

[ )
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- instjtutions and careers should be gvdilable. Counseling should -
include presentation of possible accelerated programs and other
nontraditional options such as deferred admisgions, -time-
tlegiple programs, ‘external degrees, and work-study ‘oppor: .
unities, - ¥ T g o e

. 3. Collegiate institutions must also Strengthen their ‘guidance ac-"
-+ tivities-and provide better ahd more-complete jinformation about
.. -noncollegiate postsecondary options and experiences.. -,
. 4. All postsecondary institations should carefully.assessithie learn- -
> inginterestsand competencies of theindividugl stidéiitinorien- -~ -
\' “" tation and advisement sessions prior to,or upon’edtedfide to the « .

| .. institution apd design a program, responsive to hi§giigeds:
I .. Postsecondary institutions should also make followtp teports of -

Jv. student (saro'gressand outcomes to the'institutiosis they previously .. * . v
\ -attenided; for the purpose:of improving articulation’and guid-~ -~ '
ancC' PR TN . S L S T

B' - Curriculum Organization and Content -~ . R
- This is the heartland @q}cﬁﬁc‘ational enterprise and all;seétors\n_’ust
critically scrutinize and revisetheir programs to avoid unneceSsary - -
- repetition and duplication, enrich the learniing experience, permit’: ... ¢
-desirable acceleration, and expand the range of learning styles.and R
modes. . R N S S
* F 1. Secondary-schools should provide.advanced courses and:.oppor-
" "= Ttunities for the academicaliy giftéd. They should also expand the
~ curriculum to meet diverse student needs by modules or mini- -
. &,:_ourses‘,—‘l independent study, work:experience. integrated with a
- -program ofstudy, and increased-iseof instructional technology: .
2. Sehools should seck ways efthinimizing the $éparation of stu- -
" dents.into ‘collegg .tracks' and ‘ndficollege tracks.’. This latter -
- practice is-both highly restrictive of collegiute opportunities. for
. the students in the noncollege track knd-inconsistent witha 65 ~ . -
gerccrit college going rate for high school graduatés inNewYork | & -
. State. L A P
3. Sound preparation and mastery of the bagic,skifly-of ‘téading, , /-
*writing, and.mathématics are ‘essentizl for/all stidénts in the :
~ tlementai’y and-secondary school. This is#€ssential background \ :
. for the transition not only to college but 1o success in allmiup'a- o
- tiptial'and noneollegiate programs and careers. " N |
* 4. "The Regents encouragetls expanded, use.of the Equivalency 1\
- High'School Diplotia. The Regents also eficourage development - 1 .
"of cpoperativeprograms between schools, colleges and post- -\
secondary institutions (See Appendix A.) Those student learning - *

s

options'might include: - - " \
" a. “Development.of time-flexible degree programs, including
time-shortened programs based on a demonstrated student '

tionat 4-year program, - o
‘b. "Development of ‘academic programs that dre integrated with

‘competency comparable to that of student nortns in aconven-

work or with field expetience and ‘which appropriately = - 4~
+ evaluate and eredit nonacadémic experienceiin the context of
cviricitlar objectives. - - .
.12
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.c. Defelopment of individually contracted programs thatre-

» spondto wcl‘l'-dcﬁned\z%ld educafionally acceptable intellec-

tual or career objectives. - o

d. Development of 4‘cun:i\éu;ia in which g student may rc-/ly heav-
" ily on instructional technoloyy. for self-education.

~ 5. Tue Regents encourage postsecondary institutions tosrestructure
 their currigula, as may "2 néeded, to reduce reédundancy with.

_ secondary, school curricula. Postsecondat y institutions-and fa-
culty need to acquire gréater familiarity with secondary school

* . curricula and with the levels.of achigvement of their students in. . ¢

order .to reduce repefition and estaplish '@ better. integrated

sequence of learning. , ~ ‘

o 6. The Regents recognize hrguniegts’in favor of and opposed to the

_ restricturing of the educatiopal system into new units such as the

“*middle’ or ‘intermedia:tre/college which combines the last 2 ",

‘years of high school and the first 2 yeats of college to serve the
needs ofipersons igthe 16-19 age group, The Regents will give

S close attention go'any experimental efforts of this type. .
*.. C. 'Admission an}}nau_sfer Poligies .- R -

Since institutional policies in thesR areas can be 4. major source of
discontinuity /the Regents request a

out, réenfry, and transfer to or from another, i.nsititution.

I. The Regents encourage institutions to make a full disclosure of .

admissions criteria, crediting prictices, cutriculum content and

degree requirements fo prospective students in their recruiting”

materials and catalogs. In particular, institutions are encouraged

to state clearly and.in deétail their practices with respect to early .

. - admissions, deferred- admissions, créditing. practices for ad-
vanced placethent tests and courses, and ctediting practices for
Jlife experience. Institutions are also encouraged to include cur-
rent student profiles (by high school quintile and, aptitude test
scores), predictive iscalgs, achievement scores of advanced stu-

dents on standardized tests, and statistical ptofiles,of graduates.

".2.- The ‘Regents encourage postsecondary institutions to review

" their admissions reduirements and, aside from competence in

basic skills, oniit requirements of specialized courses that are not

- directly related to their own degree requirements. -For example,

the requirement of foreign language study for admissiof{:'seems

questionable unless it is an impo:tarit element in the curticular
_design. . ‘ , . .

3. The Regents encourage postsecofidary institutions to review
their adinissions requirements so as to see} out special potential
student groups, including minorities and drapouts, who may not
have had equal access. - BN

4: The Regents encourage postsecondary institutions to examine
their admissions procedures from the perspective of simplifying
themn for the'prospective student and reducing unnecessary hur-

- dles to.udmission. Simplified procedutes :gight include the use
of 4 common application form by institu*igns of a similar type,
use of College%

[13] - N
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. . to review. thfeir admissions criteria and transfer policies and'make
whatever ghanges are necessary to fucilitate initial enfollment, drop-..

oard or American Col¢ge Testing Program |
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forms for, bm;,raphual dttt;x. and use ot admtsstons cle‘mn;,-

houses.

. The Regents. et’tcbura;,e institutions to have common ddm.ssxons

reply dates for students. The Regents. believe that a studeit
should notbe, pressed to accept an institution on the basis,of the

- promptnessavith wh“ch his credentials were processed; he should
not be required to respond to a tender of admigsion prior to action ...
~ on his application fof financial aid; and. he should qot be denied

admission because financial aid is ‘unavailable. .

The Regents encourpge postsecondary institutions, in coopeta-
tion with thé secondary schools, to pro'/tde challenging oppor-
tunities for high school students who hav.: demonstrated intellec-

. tual and social maturity. These opportunities mi ght include early

admission to college, collefiate-level wark offered in the high
school, or other means of providing advanced work.
The Regents encourage postsecondary " institutions to adopt

time-flexible or deferred ‘admissions plans to promote oppor:

tunities for student self-development thFSugh employment or
other activities "between periods of . orifal’ schooling. Postsec-

.ondary mstttutton are also encourag :d to allow reasonable dis-

continuity and ¢ Eouts in student learning without penalty
after matrlculatton s a means of responding to students de-
velopmental and learning needs. .

D. Cvmpetency and Achievement Testing . . “

* The Regents support the expanded use of competency testing: to -
determine achievement in lieu of 4 formal course, to validate ledrning

. —-that has occurred in an organized course of stttdy. and to control the

quality of licensed occupations and professions.

Secondary schools are encouraged to consider the expdnded use

¢

of competency and achievement tests to determine: placement s

and progression, and to satisfy course and diploma. tequire-.
ments. Standardized tests such-as CLEP-or Cdllege Proficiency -

ing ‘both high school and collegiate credit. Whatever the*
mechinisms, all programs which-substitute achievement tests
‘for courses, must Et)»e -carefully evaluated to assure comparabtltty
with appropriate norms.

Postsecondary institutions are also encouraged to award credit

- for the demonstrated competences and achievements of indi-

vidual students. This may take a variety of forms, including:
a. Pretesting of students in basic skills and placement in pro-
grams appropriate to their needs, mcludtng remedial classes
if necessary.
b. Awarding appropriate credit for examinations such as the
Advanced Placement Tests of the College Entrance EXami-
" nation Board, or New York Staté's College Proficiency Ex-
aminations. Many institutions should consider increasing the
amount of credit awarded toward graduation for such exami-
nations.
c. Awarding credit for adults’ validated noncollegiate experi-
ence that is appropriate to their course of study.

d.  Awarding credit for advanced placement courses.
. _ -

(14]
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3 Collcgcs, schools; and other educatiorial agencnes are currently SN
engaged in the development of competency-based teacher cer- :
tification.. This will be a most useful pracess to help popularize:
the concept and provide greater sophistication in the implemen-
tation.. It will also prombote the cooperauve efforts of these ,
diffegent educationa] sectors. S _ C

E. %hdrmg Facuity and Resources * - v

hysical and -human resources .are scarce and expenslve and the -,
- Regeiits recommend that they'be ‘shared whenever possible.

1. Thé interchange of and. communlcauon between the faculty and
staff from different t /ypes and levelsof educational institutiods aré
~-essential for significant i improvement in articulation. A number of

YL . approaches can be taken to-promote the: mterchange process

" ... short-term: faculty exchanges; longer term’ Jomt appointments;

“Tteam teaching; special lectures “or mini-courses by guest .

.~ educators; WOrkshops on topics of common interest; joint re-
 search projects or'the preparanon of teaching.material; or teach-.
ing in special “brldg,e programs which invoive a mixture of -
sccondary and poqtsvecondary study, Therecan be several benefits
- from these-interactions. Maost im p(ﬁtdnt the individual faculty

~ member can gain'a greater "appreciation and sensmvnty for the
-strenjzths and,proBlems of learners and educator§ in a dlfferem
sector of the educational system, =~ - I
' 2. .Increased cooperative use should be made of physical resources
such as libraries, special athletic facilities, computers, and resi-
dence halls. In many cases it is wasteful or impossible for each
n}ntuuon to be self-sufficient while ‘athers have uhderutilized,.”
fadilities. Cooperation at. this level may also provide a good
beginning for more substantial educational mterchange
F _ Occupational and Contmumg ‘Education .
© -~ These important topics are given special tiedtment’ in separate Re-
- gents position papers but because they are both ardas that tend to
. overlap the fraditional divisions of education and are therefore fre--
quently- neglected, the Regents recommend that all educational ‘in-
" stitutions make special efforts to strengthen their capability to meet
the occupational and continuing education needs of countless indi-
viduals of all ages. o :

V. IMPLEMENTATION

As a means of redlumg a better articulated education system and lmnle-'
menting the recommendatiohs in this paper, dctlon need‘ to be tdkcn at the
local,, regional, and statewide level. I -

. At the local level each educational msmutmn is asked to designate the
responsnb:hty for providing leadership to improving articulation prac- .
tices. An existing office or committee(s) may be glven the responsi- = -

"~ bility or in some cases a special newposition ot committe¢ may be
desirable. The designated group should tdke the initiative in revibw-
ing- institutional practices in the light of \this position papet and -
recommending necessary institutional chanjes. A second responsi:-

bility would be to survey the educational resources, of the area and
seek improved commutication and felationships. °

(1]
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2. . On the regional level the Regents encourage. the development of
coordinated articulation policies and practices. This should be ef-
fected, in part thfough joint efforts of existing or new consortia:of
_+ » sécondary and postsecondary institutions. Boards of Cooperative
- Educational Services at the secondary level and the Regents Reﬁuhal :

Adyjsory Couticils at the postsecondary level might engage in joint -

projects in school-college articulation, for example. One’ impoxtant
grouping at the regional level might consist of BOCES units and thes,
2-year colieges engaged in occupational education. In some areas of
articulation, hew groups or committees may be necessary or mem-

‘ _bership may—have to be ‘expanded. #For -example, mixed

afylpostsécondary” faculty «groups “would  be- an” important
hnism for studyingsthe problemy of cprricular overlap. . ~
~the Statewide lével,\Wie Regents will’establish a task force of
~ apipropriate personnel frony schools, colleges, other agencies and the
ieheral public to providé leader’shg: and policy guidance in the
: ?ngrgl arga.of more effecfive secone ary/postsecondary articulation’
fog:stidents’and. to recorijmend measures for the increased overall |
efligency.-in the use of>public and private-resources. Substantive
areaXyficonceyn willinclude " : .
4. Bimgtagthefiscal impl'*cdtion’s of improved articulation prac-:

J . charged with the responsibility of studying the. financing of -

education; \ : - .

‘b, Revibwing guidélines for the granting of.credit for advanced
* study or colnpetence;, Pes
, c. Developing guidelines for the increasedSharing of students, -
e faculty, and facilitiés by secondary and postsecondary institu-
tions; oy o o '
d. Making recommendations tor the improved articulation of -

* secondary and postsecondary curricula-and programs;..

assessment of programs in school-college articulation in terms
_ of their educational effectiveness and efficiency. =#
In the execution of these responsibilities, the State Education Department

~ will () sponsor research and the collection of data on this eritical subject and

prepare an inventory and analysis of cusrent and planned articulation. prac-

tices, (b) examine existing laws, regulations and guidelines pertaining to

" school-college articulation and recommend ot make needed changes, as

appropriate, and provide statf for the task force in its examination of the
substantive concerns cited above, (c) sponsor refgiqnal and statewide confer-
ences and workshops on sctiool-college articulation in connection with the

* . . Y
concerns of the task force. . _
On the statewide and national level it is also desirable tq call these

articulation problens to the attention of professional and disciplinary as-
sociations. A few groups such as the New York State Personnel and Guid-
ance Association alréady have addressed the issue. The association of
physics teachers, whose members come from all levels and types of institu-
tions including the seco‘(\dary schools; have also been actively at work to

[16] : . S
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tices to the attention of .administrative and legislative units - -

© e.. Recommending actions for procedurés-and critetid for the . .

-




: prevent and: eliginate harmtul discontinuities. _,Most oth?{p«/ essional

S groups hav\restrlcted membcrshlp to only one segment of the ed ucational

‘'system and have not yet recognized or dealt with the lmphcat ns and .
di fﬁcultles described in this paper. The Regents hdpe that many profdssional B
organizitions and dssoudtlons will uw mcreased attention to this crmcal—

dled., . * . ¥

CONCLUSION ' ’ ; _ - : -

I

"* Much is bem;, dong in New York Statc to improve the @sponslvem.ss of
the ¢ducational system to the goals of meeting individuals needs, provndmg
“comprehénsive opportumtles. achieving efficient use of resources, aid .
strengthening the quality - of programs. The processof facilitating the¢ ~ «
individual’s utilization of all resources that can contribute to his. or t her.
developtnent calls for the creation and improvement of a systematic inter-

+ dependentg of th elements and activities that influence such progress.

Ihls articulation’ process as in any entea prise, Is never finished. Agree- , _

_ ments and procedures fieed review and revision. New personnel need orien: [ -
" tation. C‘\ummumcatj)n betwéen sectors of the educauonal system’ must be '
establishkd and kept open.. Educators must resist the temptation to see ‘their
own small\efmcm of the educational field as of primary lmportance whlle

- -deprecdting those who toil in other areas of the learning enterprise..

This.paper t{as described the need an |mportance of improved articula-
tlon practicess it has made recommend: ions for areas that need special .
“attention, and it has suggested severalfevels of action. The Regents believe = - . %,
that the recommendations set forth in" this posmon paper ‘should be im- ‘ )
plemented, as aporopnate. by governing boards and educators in the .o
schools, colleges, and postsecondary, institutions of the State and }hcy ‘

pledgeahelr support for such endeavors.’
7

 APPENDIX A oy .
Examples of Educational Artuulatmn ' “ S

The.followsng models descnbe programs that are currently.in opemtlon of
dbout to be instituted by New York S.ate institutions. They illustrate efforts "~/
to respond to the chinging conditions and needs of learners described in this '
,\pdpcr and suggest practices thdt might be adopted on 2 w1der scale.

Examgle .1 — A publicly hndn(.ed secondary school edueatlon center m
. New York City erirolls volunteer students in an educational’
« program that uses cultural institutions, busmesses, and
urban agencies as well as academic institutiony. -
anmple 2 — A college and high school have developed fnrst year .
college program tor a selected group of hlgh schoul '

ta

{171, '
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Exaiple

.

_Exémplé

Example

o

Example

Example

~ seniors. | lhc courses are tau;,ht in the high’ school by
college tdculty The program resu‘ts in high school gradua-
“tion and a\complete year of eollege credit while allowing
studults to continue their peer associations in the school. .

3 — Several high schools and a collq,um the same rcglon thc

developed a 3:1-3 pro;,ram The critical 'middle -year is a
‘combination of. the senior yeat in hxgh school and the
freshman year in college. During this year the stiidents take
half their work in high schoal courses that also carry col-

lege credit and the other half at the college in courses that =

_ also carry high school credit. The result is sintilar to Exam-
ple 2 — high $C ool Eraduanon And a year of cokle,gc
credit.

4 — A qmversny has developed a coopemuve program wnth a-

large number of hi
the schodls.that-“/lll carry college credit. The courses, dnd
examinations are designed by the college faculty, but the
teaching is done.in the high schools by secondary school
faculty who-have had special preparation’ by the college.

* These courses dre also open to studmts who do not wmh o

college credit.

5 — A college offers summer session credit courses for students

6 — A special center

7 — A university has developed an audj

8 — Two agricultural and technical

who have completed the j Jumor year in highf school. If they

_* are successfuland wishto enter the college as freshimen that

fall ,they may do so or they may decide to return to fmlsh '
the-senior yearin hlgh §chool with some college cfedit that
can_be used in the fiiture. This program provides both the’
student and the collgge with an opportunity toexplore each -
. other before making major commitments.”
ith an interdisciplipary focus’ has been~
established by a Wniversity for selected students who have
completed the jynior year of high school. This-*‘bridge*
type program offers the opportunity- for young peoplé to -
have a somewhat special and %rOtLChVL academic and-
social atmosphere while also having access to the llbrdly,
cultural, and intetlectual resources otZ a university,

) cassette course in
musnc that can be rented by any high dchool. If the students
“achieve a (,LrtlflCdtc. of proflcnency, ey may receive col-
lege credit. , v ’

leges now have\ pro=. -
schools that allow students

grams in ux}peranon with hig _
of high school. This pertnits

to ent¢;r after'thc jumow yg

»?
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students to obtain the ussouate degree one year gar ller than
normal and also receive a hu,h school dlplomd

. Example 9 — Three yedr baccalaureate programs are now available in at

- ledst two! public and two private colleges in' the State.
" Although they vary in sonte program details, they all re-

quire dbOUt 90 credit hours of study at the institution. They

are not an acceletation of the normal 120 credit hour pto-
gram by ovquoad schedules apd summer session work.

Some of these institutions' enroll severdl hundred students
in their time-shortened programs while others only- have
onc or two dozen. The programs are based on factors such’
as the curricular gverlap bétlveen school and college and.

different systems of validation dre employed.

which has divided its program into freshman, middle, and

Example 10 — Another approach has been taken by a collegiate ingtitution

baccalaureate levels. The first year consists of tutorials and

bldlSClplmdry work. . The middle period of speciatized
- study may be of | to 3 years' duration and may entdll
“off-campus study The final. “ydccalauredte year re-
_qQuires bidisciplinary seminars, colloquium, and a major
essay. This time-variable program thus allows students.a

*range of 3 to 5 yeags to complete the baccalaureate-and

allows him greater tfreedom to develop. accordmg to his - -

own learning needs. AN

coltege’” that will includesthe Jast 3 years-of high school

. with the first 2 years of cotlege. It is possible. that somie

students might use- this opportunity to reauce the time

- needed to obtain the associate degree, but anothér major-

objective is to provide early ‘special atténtion for some

students who can thus avoid the nead for rcmedldtlon m the .

13th and 14th grades. v

Example 12 — Specidlized high scho&s that are linked to other sectors ot

the educational world are deveioping. There is a high

school for the engineering professions in Seattle and one ‘

for the health profgssions in Houston. A-New Yor¥ institu-

 tion is developing plans for a grade 10 through 12 school in

the criminal justice field.

E'}&'nmple 13 — A biccalaureate college, community college, and hu,h
school have developed a cooperatlve program that allows

the student to take certain courses in high school that will be
accepted for advanced placement ¢ andcreditin the collées
This is an example of tri-level cooperatioft.”

ey
ZJ \

"Example 11— A community college has developed a pldn fora**middle
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Example 14 — An Articulation Center t'or()u.u;}..tional Education, cover-
SR _ ingaseven county arca has beeniestablished. It has alréady
.« made a survey of ‘the needl for and resburces for such
e . - education “and su?l\s 1o promote postsecondary occupa-
- tional training programs closely and carefully articulated
- ' © with high schools and BOCES occupauondl courses and
oL  programs.
Example 15 — A comtnunity college and local BOCES center planned and
" 'lmplementcd a joint program that facnl!tates the- further
training of students who compleie B CES prograris in ,
. e . areas such as licensed practical nusing. The cooperative - ¢
' ' project also’seeks to provide addmonal educat:onal oppor
o . tunities for adults '
*Example 16 — A private, unjversity has (ieveloped/dn LdU(,dthlldl concept
I -that allows  professional schoolg‘ to create. cooperative
o _acadcmxc arrangements wx»t-hlbusmess. industrial, profes-
- sional associations, and govephmental agencies in their
respective fields of endeavor. A'key element of the plan is
/the conversion to academic Credit of the knowledge and
< skills acqunred through  on-the-job . training," in- plant
" courses and prog_,rams. a d mxl:tdry educanona! experlc
. ooences. . R
Exampk 17— A re;_,nondl learning SCI‘VI(.L i an g l»county area has’ been
: -established to encourage the development of- cooperatlve
. o programs between schools and colleges. An External High
Do » School Diploma will be-offered and the necessary re-
o ' “sources and counseling for its achievement provided.

‘

‘-

< - ' T
ner g Additiorial mtdrmatmn on these examples may be obtained throu;_,h the
. "5 ¥ Division of Academic Pfogram Review, New York State Education De-
""" partment, Albany, New York 12210. -

‘Information on other examples is welcomed Plc’xse address such infor- '
mdtmn to the same office. '
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